Identifiers-Diagnostic Test of Word Attack Skills, Frostig Developmental Test of Visual Perception, Wechsler IntelligeAce Scale fcx Chddren, WISC
The findings of several tests are used to describe some learning disabilities and patterns common in lower-ciass Puerto Rican and Negro children. In particular, perceptual dysfunction is pointed to as a major causal factor in the reading problems of the disadvantaged. In one urban slum school, 40 percent of first graders showed serious dysfunction when evaluated on the Frostig visual perreption test, with Puerto Ricans and Negroes scoring significantly lower than whites and Chinese. Based on clinical impressions from 50 cases, the information and vocabulary subtests of the WISC appear to differentiate the disadvantaged from the advantaged. In addition, the Diagnostic Test of Word Attack Skills shows a pattern of inability to distinguish between grapheme and phoneme and to discriminate blends. Although class differences are found in articulation and dialect patterns, problems in these areas do not affect reading achievement. Emotional disturbance among retarded readers is not related to class or ethnic status. It is felt that environmental Influences are the likely determinants of perceptual dysfunction, in which the differentiating variable is quantitative. Remediation need not involve devices, but corrective teaching must be specifically appropriate to lower-class rather than middle-class pupils (NH) Inms ACADEMIC THERAPY QUARTERLY published each season by the DeWITT READING CLINIC, INC., San Rafael, California, is directed to persons in the educational, medical and psychological fields working with children and adolescents with reading, learning, and communication disabilities. Particular emphasis is given to dyslexia and specific language disability, neurologic impairment, and perceptual inconsistencies. The purpose is to make available methods of identification, diagnosis, and re- For example in one section of a large city 21,000 children, most of whom are socially disadvantaged, attend public schools. Table I shows the low percentage of on-grade achievers in grades three and eight(2). On the other hand, the specific behaviors that form the disability syndrome are not peculiar to disadvantaged children. Qualitatively the patterns described in this paper are found in many middle class children we see in our clinic with the possible exception of the WISC patterns. The difference appears to be a quantitative one; i.e., more socially disadvantaged children have more of these disabilities than do middle class children.
Finally our work in the clinic as well as numerous curriculum projects we have conducted during the past three years have demonstrated that most of these children can learn to read and write in spite of their psycho-social problems and their language deficits. Most of the disabilities reviewed are remediable without resorting to magic mirrors, talking typewriters or any form of educational hoopla. Most of these children will learn to read and write if the schools will teach them thoroughly. But if the schools teach them the way they have taught middle class childrenand that is not thoroughlythen socially disadvantaged children will not respond (6,7). 41 
